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This study employed a quantitative approach using a descriptive survey design. The participants were seven students from the Office Administration (OTKP) Department selected through total population sampling. Data were collected using a 20-item questionnaire measured on a five-point Likert scale. The questionnaire covered five indicators: interest and motivation, understanding and idea generation, organization and creativity, confidence in writing, and effectiveness of picture series. The data were analyzed using descriptive statistics by calculating mean scores. The findings revealed an overall mean score of 3.88, indicating that students had positive perceptions of the use of picture series in writing descriptive texts. The highest mean score was found in the understanding and idea generation indicator (M = 4.11), while the effectiveness of picture series indicator obtained the lowest mean score (M = 3.71), although it remained within the positive category. These findings suggest that picture series help students generate ideas, maintain interest, organize information, and increase confidence during writing activities. Therefore, students perceived picture series as a useful instructional medium for teaching descriptive writing in vocational high schools.
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Introduction 
English has become one of the most important languages in the world and is widely used in education, technology, business, and international communication. In Indonesia, English is taught as a foreign language from secondary school to higher education. Through English learning, students are expected to develop communicative competence that enables them to understand and express ideas effectively in various contexts. To achieve this goal, students need to master the four language skills: listening, speaking, reading, and writing.
Among these four skills, writing is often considered the most challenging skill for English as a Foreign Language (EFL) learners. Writing is a useful tool for language production. We are able to communicate in writing (Purnama et al., 2024).Unlike speaking, writing requires students to organize ideas carefully, select appropriate vocabulary, construct grammatically correct sentences, and present information coherently. According to Hyland (2022) writing is not merely a linguistic activity but also a cognitive process involving planning, organizing, drafting, revising, and editing. Therefore, students need continuous practice and appropriate instructional support to develop their writing skills. Writing is an essential skill in English language learning because it enables students to communicate ideas, experiences, and information effectively through written language (Desvinna et al., 2026). Writing helps students share ideas in an effective way on paper. Writing allows students to express thoughts clearly in written form. Writing is essential, for communication. Through writing, learners not only express their thoughts, emotions, and academic insights, but they also refine their critical thinking and logical reasoning skills. As they organize their arguments, structure sentences, and choose appropriate vocabulary, students gradually gain confidence in sharing their unique perspectives with a broader audience. Ultimately, mastering this productive skill lays a solid foundation for academic success, professional advancement, and lifelong self-expression in an increasingly interconnected world.
At the vocational high school level, descriptive text is one of the genres that students are required to master. Descriptive writing requires students to provide detailed information about a person, place, object, or phenomenon. This genre is particularly crucial for vocational students, as the ability to describe tools, technical processes, and workplace, environments, accurately directly impacts their future professional readiness. However, many students encounter difficulties in generating ideas, developing supporting details, and organizing information coherently. Without structured guidance, they frequently struggle to translate their practical knowledge into clear, descriptive sentences. These challenges often result in low confidence and reduced motivation during writing activities, ultimately preventing them from achieving the communicative competence required in both academic and industry settings.
To address these challenges, teachers are encouraged to employ instructional media that can stimulate students' interest and facilitate idea development. One instructional medium that has been widely used in English language teaching is picture series. According to Wright (1989), pictures provide meaningful contexts that support language learning and stimulate learners' imagination. In addition, visual media help students connect information more effectively because they combine visual and verbal representations of knowledge.
Picture series can be particularly useful in writing instruction because they provide visual prompts that guide students in generating ideas and organizing information before writing. Through picture series, students can observe details, identify relevant vocabulary, and develop descriptions more systematically. As a result, students may feel more confident and motivated during writing activities. Students are automatically given suggestions to organize and develop ideas in writing when events are presented visually in chronological order. Additionally, the picture series encourages students to use their imaginations and critical thinking skills when writing the given text. Additionally, picture series encourage student interaction and interest (Erniwati et al., 2019).
The use of picture series as a learning media in writing is proven to be more engaging because it stimulates students' visual imagination, preventing boredom and increasing their motivation to express ideas in written form. Furthermore, this media makes the writing process feel much easier for students since the storyline or chronological sequence of events is presented clearly through the ordered images, which serve as a mental framework or structural guide to develop sentences systematically (Santika et al., 2024).
However, many vocational high school students encounter difficulties in writing descriptive texts due to limited vocabulary, lack of ideas, and low confidence in expressing their thoughts. To address these challenges, teachers are encouraged to use instructional media that can stimulate students' interest and facilitate the writing process. One of the visual media frequently used in English classrooms is picture series. 
Several studies have reported positive findings regarding the use of picture series in English language learning. Ayu at al. ( 2024) found that students perceived picture series as an engaging medium that increased their motivation and participation in writing activities. The sequential nature of the images serves as a visual scaffold, helping learners map out their narrative or descriptive flow without feeling overwhelmed by blank-page anxiety. Similarly, Romi (2025), reported that vocational high school students demonstrated positive perceptions toward picture series because the media helped them understand learning materials and facilitated idea development during descriptive writing tasks. By providing concrete visual prompts, picture series bridge the gap between technical terminology and written expression, allowing vocational students to retrieve relevant vocabulary and structure their descriptions in a logical, step-by-step manner. Together, these empirical findings highlight that integrating visual media not only simplifies the cognitive process of idea generation, but also fosters a more dynamic and supportive classroom environment for developing writing proficiency.
Although previous studies have highlighted the benefits of picture series, most of them focused on the effectiveness of picture series in improving writing performance. Comparatively fewer studies have investigated students' perceptions of picture series, particularly in vocational high school contexts. Understanding students' perceptions is important because perception influences learners' motivation, engagement, and participation in the learning process (Robbins & Judge, 2022).
Furthermore, vocational high school students possess different educational characteristics and learning needs compared to students in general senior high schools. Therefore, findings from other contexts cannot be directly generalized to vocational education settings. At SMK Negeri 5 Mandau, picture series have been used in writing instruction; however, no study has specifically examined students' perceptions of the use of this medium. This contextual gap provides the rationale for conducting the present study.
Therefore, this study aims to investigate students’ perceptions of the use of picture series in writing descriptive texts at the eleventh grade of OTKP Major at SMK Negeri 5 Mandau.
Method 
This study employed a quantitative approach using a descriptive survey design. According to Creswell (2014), survey research design was used to collect quantitative data regarding individuals’ attitudes, opinions, beliefs, and perceptions. The design was selected because the purpose of the study was to investigate students’ perceptions of the use of picture series in writing descriptive texts without manipulating any variables.
The study was conducted at SMK N 5 Mandau during the 2025/2026 academic year. The participants were seven eleventh-grade students from the Office Administration (OTKP) Department. Since the population was relatively small, total population sampling was applied, meaning that all students participated in the study. The instrument used in this research was a questionnaire consisting of 20 statements distributed across five indicators: interest and motivation, understanding and idea generation, organization and creativity, confidence in writing, and effectiveness of picture series. The questionnaire employed a five-point Likert scale ranging from strongly disagree (1) to strongly agree (5).
The questionnaire was developed based on theoretical constructs proposed by Gardner (2010), Wright (1989), Hyland (2022), Bandura (1997), and Robbins & Judge (2022). Data were collected by distributing questionnaires directly to the participants. The collected data were analyzed using descriptive statistics. Mean scores were calculated for each indicator and interpreted using the following criteria: 4.21–5.00 (Very Positive), 3.41–4.20 (Positive), 2.61–3.40 (Neutral), 1.81–2.60 (Negative), and 1.00–1.80 (Very Negative).

Finding and Discussion 

This section presents the findings of the study regarding students’ perceptions of the use of picture series in writing descriptive texts. The data were obtained from a questionnaire consisting of 20 statements distributed to seven eleventh-grade students of the Office Administration (OTKP) Department at SMK Negeri 5 Mandau.

Table 1: Mean Scores of Students’ Perceptions toward the Use of Picture Series

	Indicator
	Mean Score
	Category

	Interest and Motivation
	3.82
	Positive

	Understanding and Idea Generation
	4.11
	Positive

	Organization and Creativity
	3.82
	Positive

	Confidence Writing
	3.93
	Positive

	Effectiveness of Picture Series
	3.71
	Positive

	Overall Mean
	3.88
	Positive



Table 1 showed that all indicators achieved mean scores within the positive category. The highest mean score was obtained by the indicator of Understanding and Idea Generation (M = 4.11), indicating that picture series helped students understand learning materials and generate ideas before writing. Meanwhile, the lowest mean score was found in the indicator of Effectiveness of Picture Series (M = 3.71), although it still fell within the positive category. The overall mean score of 3.88 indicates that students generally had positive perceptions toward the use of picture series in writing descriptive texts.

Table 2: Distribution of Students’ Perception Categories
	Category
	Frequency
	Percentage

	Very Positive
	2
	28.57%

	Positive
	5
	71.43%

	Neutral
	0
	0%

	Negative
	0
	0%

	Very Negative
	0
	0%

	Total
	7
	100%



Table 2 indicated that five students (71.43%) demonstrated positive perceptions, while two students (28.57%) demonstrated very positive perceptions toward the use of picture series. No students reported neutral, negative, or very negative perceptions. These findings suggest that picture series were generally well accepted by the participants.

In this Discussion, the findings revealed that students had positive perceptions toward the use of picture series in writing descriptive texts, as indicated by the overall mean score of 3.88. This finding suggests that picture series contributed positively to students’ learning experiences and supported various aspects of the writing process. The highest mean score was found in the indicator of understanding and idea generation. This result indicates that picture series helped students comprehend topics more easily and generate ideas before writing. Visual media provide concrete representations that assist learners in transforming abstract thoughts into written descriptions. According to Wright (1989), pictures serve as meaningful stimuli that encourage language production and facilitate communication activities. Therefore, picture series can help students overcome difficulties commonly experienced during the pre-writing stage.
The findings also demonstrated positive perceptions regarding interest and motivation. Students reported that picture series made writing activities more enjoyable and engaging. This finding is consistent with Gardner (2010), view that motivation plays a significant role in language learning success. When students are interested in learning activities, they tend to participate more actively and invest greater effort in completing learning tasks. In addition, students perceived that picture series contributed positively to organization and creativity. The visual support provided by picture series enabled students to arrange ideas systematically and develop richer descriptions. This finding aligns with Hyland (2022), argument that effective writing requires careful planning and organization of ideas before the drafting process begins. The positive perception found in the confidence indicator suggests that picture series reduced students’ anxiety and helped them complete writing tasks more confidently. This result supports Bandura (1997),theory of self-efficacy, which emphasizes that individuals who believe in their abilities are more likely to perform tasks successfully and persist when facing challenges.
The findings of this study are also consistent with previous research. Ayu (2024), reported that students viewed picture series as an interesting and motivating medium for writing activities. Likewise, Romi (2025), found that vocational high school students perceived picture series positively because the media facilitated understanding and idea generation. The similarity between these findings and the present study indicates that picture series continue to be perceived as beneficial across different educational contexts.
However, unlike previous studies that mainly emphasized learning outcomes and writing achievement, the present study specifically focused on students' perceptions within a vocational high school setting. Therefore, this study contributes additional evidence that picture series are not only effective instructional media but are also positively received by students.
The findings should be interpreted cautiously due to the limited number of participants. Since only seven students participated in this study, the results may not fully represent the perceptions of all vocational high school students. Nevertheless, the findings provide useful preliminary insights into students' responses toward the use of picture series in writing instruction.
Pedagogical Implications
The findings suggest that English teachers should consider integrating picture series into writing instruction, particularly when teaching descriptive texts. Picture series can help students generate ideas, organize information, and increase confidence during writing activities. Furthermore, the use of visual media may create a more engaging classroom environment that encourages active participation and supports students who experience difficulties in writing.

Conclusion 
This study investigated students’ perceptions of the use of picture series in writing descriptive texts at the eleventh grade of SMK Negeri 5 Mandau. Based on the findings, it can be concluded that the students had positive perceptions toward the use of picture series in writing activities. The overall mean score of 3.88 indicated that picture series were perceived as beneficial in supporting the writing process. Among the five indicators examined, the highest mean score was obtained in the dimension of understanding and idea generation, suggesting that picture series helped students comprehend topics more easily and generate ideas before writing. The findings also revealed that picture series contributed positively to students’ interest and motivation, organization and creativity, confidence in writing, and perceptions of instructional effectiveness.
The positive perceptions demonstrated by the participants indicate that picture series can function as an effective visual medium in teaching descriptive writing. The use of visual support enables students to develop ideas more easily, organize information systematically, and participate more actively in writing activities. Therefore, English teachers are encouraged to incorporate picture series into writing instruction to create a more engaging and supportive learning environment. Future studies are recommended to involve larger samples and different educational settings to provide broader insights into students' perceptions of picture series and other visual media in English language learning..
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